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THE DARK SIDE OF THE
ENTREPRENEUR

Aligning Dreams and Business Ideas
Through Education

Rocco Agrifoglio, Paola Briganti, Concetta Metallo
University of Naples “Parthenope”

Lorenzo Mercurio
University of Cassino and Lazio Meridionale

How do entrepreneurs formulate a businessy What affects the way they
realize their business ideas? According to Mmanagerial literature, the jdea
that drives an eéntrepreneur could be influenced by several factors, such as
personality, background and experience, emotions, cognitive psychological
Fieterminants of business ideas, and even company strategies. The literature
is divided about which factors are most important in éncouraging people to
establish new eéntrepreneurial initiatives, Research aimed at understanding

entrepreneurs is similarly inconclusive,

. More generally, the determinants of entrepreneurs’ attitudes and behay-
lors have been Investigated by many scholars from various countries and

—_—

¢ )'lg(m:.izalirmal Social Irresponsibility, pages 183-203
(,()pyrlghl © 2017 by Information Age Publishing
All rights ol'reproduction in any [orm reserved,

183



184 ® K. AGRIFOGLIO et al.

fields, with a view to explaining the phenomenon from different perspec-
tives. For instance, Simpeh (2011) summarized previous research on the
topic and identified six different theories used to explain the phfinomenon.
These were economic, psychological, sociological, anthropological, oppor-
tunity-based, and resource-based entrepreneurship theories. H.e.re, we use a
psychological perspective to overcome the problems of tl‘le traditional bF:}%av—
ioral-cognitive approach. Some types of cognition are su-ltable for explaining
entrepreneurs’ attitudes and behaviors, and distingulsh%ng them from ot%ler
people, but this approach stresses the relevance of fee?lmgs, affect, emotion
and passion in the entrepreneurship process. In Pamcular, the psychoar_m—
lytic perspective enables us to explain the determlnarhlts o.f entrepreneur.lal
attitudes and behaviors. It stresses Freudian and Jungian views of c.lream in-
terpretation, to help us understand how entrepreneurs convert their dreams
into business ideas. Most psychoanalytic studies in organizational research
have investigated how group dynamics, leadership, power dysfunctions, and
emotional human subjectivity affect organizations (Fotaki, Long, & Schwartz,
2012). We, however, stress the psychoanalytic approach to explore mutual
influences among dreams, business ideas and education.

Based on the Freudian and Jungian psychoanalytic theories on dreams,
previous studies have investigated the conscious and unconscious processes *
of entrepreneurs and used them to explain how entrepreneurs forml.llate
and implement their business ideas (Ulrich, 2007). UII“lCh (2007) descnbfed
organizations as the effect of conscious and unconscious entreprenem"lal
dreams. There are two main types of dreams. The first is day-dreams, which
symbolize hopes and aspirations and define where people want to 8o- For en-
trepreneurs, this implies the direction in which their organlzz'ltlon is headed.
The other type of dream is the subconscious element, night-time dreams.

These dreams often deal with the implicit challenges we face and give our
mind a way to ponder those challenges and concoct ways to deal with L.hcm
through our dreams. So by analysing our nighttime drcams, we can begin (o
accomplish our daytime visions. (Ulrich, 2007, p. 1)

The relevance of the psychological perspective in explaining entrepre-
neurial business ideas has only recently been recognized in managerial lit-
erature. We believe, however, that the link between conscious and uncon-
scious entrepreneurial processes and business idea development nf:eds to
be developed using this perspective, alongside a cognitive one. Th‘lS study
therefore emphasizes the key role of entrepreneurship e(.iucauon in help-
ing entrepreneurs to realize their dreams, and encouraging awareness of
their “dark” or unconscious side, as part of developing self-knowledge.

Education allows entrepreneurs to acquire specific abilities, skills, at-
titudes and orientation, which they need to succeed. Understanding the
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role of education in entrepreneurs’ dream-building is crucial to identifying
training programs that allow potential entrepreneurs to express their inner
goals. Business and management education often tends to create standard-
ized targets that Suppress creativity and the alignment between dream and
entrepreneurial action.

The structure of this chapter is as follows. First, we introduce the theo-
retical background. In particular, after reviewing the different theoretical
perspectives that explain how entrepreneurs formulate and realize thejr
business ideas, we provide a psychoanalytic view of entrepreneurial dreams
and emphasize the contribution of entrepreneurship education. We then
describe the main features of the managerial and entrepreneurial educa-
tion system, looking at specialized, rational and standardized commodity
programs. We consider how spiritual education can help potential entre-
preneurs to integrate conscious and unconscious aspects to improve their
awareness and management of deeper characteristics and values that may
help or hinder in the realization of their business dreams.

HOW DOES THE ENTREPRENEUR FORMULATE
AND REALIZE HIS BUSINESS IDEA?

Defining the business idea, and explaining the factors leading towards its
realization, is an interesting topic that has attracted the attention of many
scholars from various disciplines. According to Normann ( 1977), a business
idea is an aggregate of elements, such as products/ services, knowledge,
competencies, market, and technologies, which form a complex pattern.
These elements come together to enable entrepreneurs to run the neces-
sary business to deliver the idea, Grandi and Grimaldi (2005) separated the
business idea into two characteristics, market attractiveness and idea articu-
lation. The first is “the capacity of the business idea for looking attractive to
potential customers, either because it appears to satisfy the requirements
of an already existing market demand or because it shows the potential of
creating a new one that are necessary” (Grandi & Grimaldj, 2005, p. 826).
The second, instead, looks at the business idea as a predictor of new ven-
ture success. It considers “the degree of detail of the Business Idea and
the extent to which it communicates effectively its mission and objectives”
(Grandi & Grimaldi, 2005, p. 827). The authors suggested that both the
market attractiveness and the articulation of the business idea are crucial in
establishing new eéntrepreneurial initiatives. In the remainder of this study,
we will focus on factors leading individuals to develop their business ideas.
The literature is divided on the factors leading people to establish new
entrepreneurial initiatives. Scholars from different fields have focused on
the determinants of entrepreneurial attitudes and behaviors, contributing
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to explaining the phenomenon from different perspectives. The entrepre-
neurial business idea could be influenced by several factors such as a new
innovation, the cultural context, an opportunity that arises, and socio-psy-
chological determinants. Simpeh (2011) identified six theories to explain
the phenomenon. These are: (a) economic, (b) psychological, (c) socio-
logical, (d) anthropological, (e) opportunity-based, and (f) resource-based
entrepreneurship theories.

Economic entrepreneurship theories have focused on the economic fac-
tors that enhance entrepreneurial behavior. Both classical and neoclassi-
cal economic theories have shown the directing role of the entrepreneur
in the production and distribution of goods in a competitive marketplace.
The focus of these studies is mainly on rational resource allocation and eff-
ciency-based performance, to improve profit. Another set of studies, known
as the Austrian Market process, focused on human action in the context of
an economy of knowledge (Schumpeter, 1934). Prices, market, innovation,
competitors and customer behaviors provide a substantial source of infor-
mation and thus of knowledge available to entrepreneurs. This knowledge
enables them to create new goods or services, or to establish new initiatives.
Entrepreneurs are therefore given an incentive to use episodic knowledge

(that is, knowledge that may not have been seen before and will never be

used again) to generate value. Building upon Schumpeterian thinking, the
opportunity-based approach provides a wide-ranging conceptual frame-
work for entrepreneurship research (Drucker, 1985; Stevenson & Jarillo,
1990). This approach states that eéntrepreneurs do not cause change, but
exploit the opportunities that change creates (Drucker, 1985). An entre-
preneur is therefore someone who searches for change and exploits it as
an opportunity. The opportunity is one of the motives that leads people
to establish new entrepreneurial initiatives. The resource-based theory of
entrepreneurship also argues that access to resources is the crucial factor
in developing business ideas. This approach stresses that the founding of
new firms is more common when people have access to financial, social and
human resources (Aldrich, 1999).

The sociological entrepreneurship theory provides further explanation
for the factors leading people to develop business ideas and establish new
firms. This approach focuses on the social context relating to the entrepre-
neurial opportunity (Landstrom, 1998; Reynolds, 1991). The level of analy-
sis under this theory is society, and the focus is on how society influences
entrepreneurial attitudes and behaviors. Social relationships, previous life
experience, social background (such as ethnic group), and environmental
factors (such as political system or regulation) are considered crucial ‘push’
factors in becoming an entrepreneur.

Another possible lens through which to view and interpret entrepre-
neurship is the anthropological theory of entrepreneurial behavior. This
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‘focuses on the role of culture in determining human attitudes and behay-
iors. Mitchell and colleagues (2002) suggested that culture reflects par-
ticular ethnic, social, economic, ecological, and political complexities in
individuals. Different cultural environments therefore produce different
entrepreneurial attitudes and behaviors (Shane & Eckhardt, 2003),

Finally, other contributions on this topic use the psychological entre-

attitudes and beljefs. According to Simpeh (2011), personality traits, need
for achievement, and locus of control are three of the most widely-used
psychological theories in explaining individual entrepreneurial behavior.
I?ersonality traits are the habitual patterns of behavior, thought, and emo-
tion characten'zing an individual. Openness to experience, conscientious-

ot.her people and their environment (e.g., Shane & Venkataraman, 2000;
Mltchell etal., 2002). Cognitive style is the Way an individual perceives en.-

v1ronmenta.l stimuli, and organizes and processes information and experi-
ence (Messick, 1984; Van den Broeck, Vanderheyden, & Cools, 2003). It

’

_199?). Within organizations, cognitive style is a critical factor in determin-
Ing individual and organizational attitudes and behaviors. It enables us to
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WHAT BIG FIVE PERSONALITY TRAITS MADE
STEVE JOBS AND BILL GATES SUCCESSFUL?

Openness refers to imagination and creativity of people. Individuals with high
levels of openness are curious, open to emotion, and willing to try new things.

Conscientiousness concerns to self-discipline and acting responsibly.
Conscientious people are generally more thoughtful, careful and tidy, and
tend to plan ahead a task for doing it better.

Extraversion is the degree to which an individual is socially engaged with
the external world. Extroverted people are generally friendly, enthusiastic and
full energized when they have others around them.

Neuroticism, well known as emotional instability, is the degree to which
an individual tends to negative feelings. Unlike emotional stable people, in-
dividuals with high degree of neuroticism are generally emotionally reactive
and vulnerable to stress,

Agreeableness is the degree to which people tend to favor social harmony.
Agreeable individuals are generous, helpful are strongly interested with others.

Please enter a brief description of Steve Jobs’ and Bill Cates’ attitudes and/or
behaviors that may result from the following Big Five dimensions.

Dimensions Characteristics Steve Jobs Bill Gates
Openness Imaginative, curious,
original

Dull, unimaginative,
literal minded

Conscientiousness Careful, neat,
dependable

Impulsivc, careless,
irresponsible

Extraversion Gregarious, energetic,
self-dramatizing

Shy, unassertive,
withdrawn

Neuroticism Stable, confident,
cflective

Nervous, sell-
d(ml)ting, moody

Agreeablencss Warm, tactful,
considerate

Independent, cold,

L rude

Source: Hellriegel and Slocum, 2010,
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Fexp{ain why employees with similar abilities, knowledge, and skills perform
in different ways (Sadler-Smith & Badger, 1998; Van den Broeck, Vander-
heyden‘, & Cools, 2003). As Mitchell and colleagues (2002) suggested, the

A PSYCHOANALYTIC VIEwW
OF THE ENTREPRENEUR'S DREAM

or distrust, desire for applause and appreciation, and Primitive defensive
mechanisms, such as splitting, denial, projection, flight into action (manic
defence), and narcissistic reactions reflecting difficulties in the regulation

In practice, the process appears to be a retrospective “ratjonalizing” of deci-
sions ah"eady made unconsciously by the entrepreneur. It could therefore be
1nlterest1ng to analyze three psychoanalytic themes which affect most success-
ful entrepreneurs: dreams (Freud 1899) jecti

: » 1599), projections and archetypes ung,
1959). e
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however, communicative elements within dreams and the behavioral effects
of dreams that are very important for more than therapy. If we consider a
dream as a tendency within the dreamer to establish contact with reality,
in line with Freud’s theoretical formulation of dream psychology (Freud,
1899), we can state that each individual unconsciously tends to transform
their nocturnal dreams into reality during daily life. Individuals can there-
fore become aware of their most authentic and deepest desires through the
psychoanalysis of these dreams (Kanzer, 1955).

Listeners or observers too can appreciate these unconscious aspects of
dreams by analyzing the dreamer’s actions during the day. These are deeply
affected by unconscious nocturnal dream drivers: most behavior can be
said to be guided by the unconscious mind through dreams (Kanzer, 1955).

These concepts were inspired by Freud and his theories about dreams.
At the beginning of the 20th century, Freud said that people experience
two atavistic impulses during night-time dreams. These impulses, which he
called Eros and Thanatos, can be considered instincts of life and death.
When conscious, individuals repress these impulses, often completely for-
getting night-time dreams, because it is too difficult to integrate them into
social intercourse. People therefore tend to project these impulses onto
other individuals and objects (Freud, 1899). )

Freud stated that desires are initially repressed, and that later leads to
projection. There are two types of unconscious repression processes: initial
and later. The initial repression is in response to libidinal demands (a ta-
booed intense wish for sexual fulfilment). Later repressions involve anxiety
avoidance as a signal of an earlier situation of danger. It is these that lead
to projection (Grunbaum, 2001). Adding to prior knowledge of the funda-
mental drivers, instincts, and efforts of human nature, on the basis of real

clinical cases, Freud also explored the nature of these dynamic processes.
He preferred to call these forces “dynamisms” rather than “mechanisms”,
because the second term, commonly used in psychoanalytic phraseology,
did not sufficiently indicate their how they worked. Freud’s thinking there-
fore led to the description of fundamental manifestations of human behav-
ior commonly understood as, for example, “sublimation,” “identification,”
“projection,” “symbolization,” and “displacement” (Healy, 1939).
Projection is the effect of repressing later desires and allows individuals
to transfer onto an external subject or object the internal repressed forces.
People therefore tend to attribute to these objects and subjects the internal
repressed desires and characteristics that they do not give themselves per-
mission to experience directly. If they could be conscious of these forces
and integrate them into their subjective psychic reality, they would be able
to develop different beliefs about themselves, other people, and the world.
They would also feel able to experience different challenging emotions,
thoughts and actions that they automatically transfer to others. They could

T
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therefore produce original and innovative results (Freud, 1922, 1920, 1913,

9). .
19(;5)};22)135 student of Freud, Carl Gustav Jung, add'ec% to the psychologi-
cal theory of dreams and projections tbrough examining arclr.letypes atr)lld
individual psychological orientation. This enabled h.lm to descnbf possible
causes and effects of unconscious processes in the.mmd (Jung, 1959, 1928).
Archetypes and the collective unconscious were 1nt'roduce.d b).f Jung in anf
earlier study about occult phenomena, and, in partlcul.a.r, in his analysis o
the fantasies of an hysterical medium. His subsequent wntlng.s were a gradual
and tentative reformulation of these original st‘a‘tements until h'e was a!ole to
develop a validated theory. This described spec1.hc_ archetypes .W.lth particular
characteristics, which unconsciously operate within each 1nd1v1dua1, and, at
the same time, affect the collective psyche as a whole .(‘]ung, 1959).

Freud focused on personal unconsciousness, stating th.at it depen.ds on
personality and life experiences of individual. This gives increased signifi-
cance to the functional process of subjective forg(?tten and repressed con-
tent. Jung described a deeper layer of the unconscious, ca.llled the collect{v.e
unconscious. This does not derive from personal experience and acquisi-
tions, but is universal rather than individual, in spite of the per§onal psyche.
The collective unconscious is therefore inborn, and characterized by more
or less the same content and modes of behavior in everyone (Jung, 1959).

Archetypes are elements of uncon.scious content. The)j are alt;;ed
by becoming part of the conscious mu}d and by being pelcelve.d. ey
adopt different forms depending on the individual or group consc1ous'ness
frameworks in which they happen to appear. Thex are therefore revealed
and perceived by different consciousness elaboration structures and con-
structions: for example, we can think about dre;?ms and V151c?ns, or about
myths and esoteric symbols. Jung therefore articulated a dlfferen}fe .bei
tween “archetypes” and “archetypal ideas.” Archetypes. are h}"pOt e?}c)a
and unrepresentable models at a metapsychology level, llk.e patterns of be-
havior in biology. Archetypal ideas, however,.are the conscious translau.oni
interpretation, and pictures of archetypes in a superficial psychologﬁca
layer, rather than the real, deep, elements of the archetype or the collec-

i nscious (Jung, 1959).

tlvi&lc](r:lcfl?ding tojlglg, tghe unconscious is generally considered the sourcel:) of
evil thoughts, as it is the area controlling anger and sensual weakness,‘ ut
this is only how the unconscious looks when <.3b‘servefd from the conscious
side. Following Freud’s theories and many religious ideas, People imagine
the unconscious as a ferocious beast, which gets .tra[.)ped in a suffocating
atmosphere of uncontrollable egocentric subjectivity, in a cavern of the pl.sy-
chic underworld. This, effectively, is what people see in a m1rror.”Rea_1ty
is behind the mirror, and behind the actor’s “mask,” 01" “pe.rsona, Wth.h
allows individuals to avoid integrating apparently negative hidden psychic
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parts of the'mselves, Projecting them onto the environment.! Individual

who recognize negative parts of themselves when they are projécted o tsuii S
can recover their personal unconscious dimension. People who tendu ins
tegrate these parts through an identification process can truly discovert 3\7;11:)-

Lh«;:ly ar'e, feel that the s.elf is the world, and understand intuitively that the
collective unconscious is the opening to the whole world not an e
lated system with no exit (Jung, 1969). ’ e

‘ Finally, Jung stated that each individual can experience extroverted or
;1111ttrOV?rted uses of psychic energy. They can tend towards the use of differ-
Othe}zrltﬁmry ailnd seclondlary psychological functions, which can cross each
rough two levels: thought and feeli i i
: gh twc ng (primary functions), and
s:zans(ling gnd intuition '(secondary functions). People attempting to u’nder-
:i n ragf)nal determlne.mts and the effects of experience, who pay atten-
O(Iil to V1§1ble and.materlal details of situations, can be said to use thought
irel st.ensmf fun(}tlons. Individuals who immediately judge the positive or
gauve value of situations, based on insi i
REGULTE ¥ : ! sights, are using the feeling and
1r.15ult110.n fun'ctlons (J.ung, 1969). This can explain differences in howg indi-
viduals identify and discover personal and collective unconsciousness

Some authors (e.g., Bowles, 1990, 1991; Denhards, 1981) investigated

the human issues that affect organizations, focusing on the role of deep

STEVE JOBS AND “DREAM BIGGER”

Steve Jobs can truly be said to have inspi

; , pired others to dream bi
think greater In every aspect of life and business. The CEO and co-f:agf:;earr:)(:
Apple and of Pixar Animation Studios, believed in dreaming big.

If you are working on somethin iti
; g exciting that you reall
you don’t have to be pushed. The vision f)ulls y())/u. y care about

; Steve Jc_>bs was told over and over again that he would never achieve his
| reams. His response was “Why not?” He triggered the imagination of his fol-
owers to show them a world in which they dreamt of living.

In Steve Jobs’ Commencement Address to Stanford University’s graduating

class of 2005, he urged youn i
; g graduates to
phrase, “Stay humgrns St e pursue their dreams through the

Your time is limited, so don’t waste jt living someone else’s life. Don’t
bg tre'ipped by dogma—which is living with the results of other p.eo le’s
{h/nlf{ng. ..And most important, have the courage to follow your heart[f)and
intuition. They somehow already know what you truly want to become

Source: Steve Jobs’s Commencement Add
: ress at Stanford University (June 12
2005). Retrieved at http://news.stanford.edu/news/ZOOS/j unel 5/jobs—0tg1 205 htmi

Y
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psychological processes, and irrational forces in particular, in determining
organizational action. The entrepreneurial process can be considered as
the projection of the “dark” or unconscious side of entrepreneurs, through
which they convert their dreams in business ideas.

ENTREPRENEURSHIP EDUCATION

We think that an individual’s dream of creating a firm should be considered
the first stage of the entrepreneurial process. Bygrave (2003) described the
entrepreneurial process as “all the functions, activities, and actions associ-
ated with perceiving opportunities and creating organizations to pursue
them” (p. 2). Here, we focus on how entrepreneurship education can sup-
port entrepreneurs to realize their dreams, encouraging the process of pro-
jecting the “dark” or unconscious side of entrepreneurs.

Fayolle and colleagues (2006) defined entrepreneurship education as
“any pedagogical [program] or process of education for entrepreneurial
attitudes and skills” (p. 702), that is, education to develop entrepreneur-
ial attitudes and skills. For example, entrepreneurship education offers
courses that normally include the development of the business plan, idea
protection, and sources of venture capital (e.g., Vesper & McMullen, 1988).
According to Obisi, Gbajumo-Sheriff, and Uche (2003), education enables
individuals to develop and acquire specific capabilities, skills, attitudes,
knowledge and orientation, which entrepreneurs need.

Entrepreneurship education is growing rapidly in universities and col-
leges (Kuratko, 2005) because several scholars have shown that it is an im-
portant way to increase entrepreneurial attitudes (Potter, 2008) and de-
velop more able entrepreneurs (e.g., Gorman, Hanlon, & King, 1997; Katz,
2007; Pittaway & Cope, 2007). There is great variety among universities
on the nature, scope, and structure of entrepreneurial education. There
are, for example, different types of entrepreneurship education targeted
toward particular stages of the entrepreneurial process (Gorman, Hanlon,
& King, 1997; Lifian, 2004, 2007). Lindn (2007) distinguished between edu-
cation for awareness, education for start-up, continuing education for en-
trepreneurs, and education for entrepreneurial dynamism. Education for
awareness is for students with no experience of starting a business, such as

" university-level programs. Education for start-ups would be centred on the

specific practical aspects related to the start-up phase. These courses are
usually selective. Continuing education for entrepreneurs would be a spe-
cialized version of adult education in general, designed to allow improve-
ment of existing entrepreneurs’ abilities (Weinrauch, 1984). Education for
entrepreneurial dynamism would favour dynamic entrepreneurial behav-
iors after the start-up phase.
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Many scholars have claimed that entrepreneurship can be taught, or at
least encouraged, by entrepreneurship education (Chen, Greene, & Crick,
1998; Goran & Hanlon, 1997; Gorman, Hanlon, & King, 1997). However,
there is little empirical evidence to support these claims and many studies
have reported contrasting findings (Lorz, Volery, & Miiller, 2011). Some
studies found that entrepreneurship education had a positive impact on a
variety of entrepreneurship outcomes (e.g., Fayolle, Gailly, & Lassas-Clerc,
2006; Tkachev & Kolvereid, 1999). For example, it encouraged entrepre-
neurs to start a business (e.g., Kolvereid & Moen, 1997), and influenced
entrepreneurial perceptions and intentions (Bae, Qian, Miao, & Fiet, 2014;
Galloway & Brown, 2002; Lifian, 2008, Martin, McNally, & Kay, 2013). Con-
versely, Oosterbeek and colleagues (2010) found that entrepreneurship
education negatively affected entrepreneurial intentions to start a business.
This negative impact of entrepreneurship education courses or programs
on the intention to become an entrepreneur could be because of “a more
realistic view of what is needed to start [one’s] own business” (Oosterbeek,
Van Praag, & Ijsselstein, 2010, p. 452). Hills (1988) showed that “traditional
academic programmes of entrepreneurship courses can “kill the dreams of
students”, because they are based on disseminating knowledge and truth”
(p- 113). Other studies have also shown that exposure to an entrepreneur-
ship program can be negatively related to entrepreneurial performance
(e.g., Honig & Karlsson, 2004). Unger and colleagues (2011) highlighted
that knowledge and skills do not derive automatically or uniformly from
human capital investments. Individuals of different innate capacities may
enrol on the same course in entrepreneurship and extract different as-
sets. Several studies have found that entrepreneurs’ family background af-
fects the relationship between entrepreneurial education and intention to
become an entrepreneur (e.g., Bae, Qian, Miao, & Fiet, 2014; Zellweger,
Sieger, & Halter 2011). Bae and colleagues (2014) defined entrepreneurial
family background as “those people whose parent(s) or family member(s)
is (are) involved in self-employment” (p. 224). Studies examining the im-
pact of family background on entrepreneurship have explored the extent
to which having a parent who is self-employed can affect entrepreneurial
propensity in offspring (Cooper & Dunkleburg, 1987; Duchesneau & Gart-
ner, 1988). Zellweger and colleagues (2011) showed that entrepreneurship
education has less effect on entrepreneurial intentions among students
who come from such backgrounds.

Recent studies have investigated pre-education entrepreneurial inten-
tions, focusing on the role of beliefs prior to enrolling in entrepreneurship
courses (Bae, Qian, Miao, & Fiet, 2014; Oosterbeek, Van Praag, & Ijssel-
stein, 2010; von Graevenitz, Harhoff, & Weber, 2010). These studies have
highlighted that entrepreneurship education cannot affect a student’s en-
trepreneurial intentions, but beliefs held before enrolling can play a key
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role (Bae, Qjan, Miao, & Fiet, 2014). In particular, Bae and colleagues
(2014) showed that pre-course entrepreneurial intentions appeared to be
a major source of inconsistent results in previous studies on the effects of
entrepreneurial education and intention to start a business.

Pre-education entrepreneurial intentions, or rather beliefs and dreams,
seem to be the strongest factor influencing the entrepreneurial process.
The key issue is whether entrepreneurship education can support entre-
preneurs to realize their dreams, encouraging the process of projecting
the “dark” or unconscious side. We believe that entrepreneurial education
can facilitate the conversion of dreams into business ventures but some en-
trepreneurship courses and certain teaching methods are more successful
than others in preparing students for an entrepreneurial career. Entrepre-
neurship education could therefore be a crucial tool in the entrepreneurial
process. Kuratko (2005) suggested that entrepreneurship, or certain facets
of it, can be taught, or at least encouraged, by entrepreneurship education.
The positive outcome of entrepreneurship courses could therefore be in-
creased awareness of cognitions, feelings, and emotions, and an appropri-
ate reflection on the unconscious experiences of life.

BUSINESS EDUCATION AND ENTREPRENEURIAL DREAMS:
A COMPLICATED RELATIONSHIP

In the last few decades, there have been considerable attempts to update
the content and methods of university and higher education. The current
training system, however, according to Mintzberg, is still stuck in the models
of 1908, adopting strategies from the 1960s (Chareanpunsirikul & Wood,
2002), and focused on standardization and homogenization in managerial
and entrepreneurial practices and procedures.

The education system often suggests codified and explicit rules, and
analytical and rational decision-making frames to solve highly-structured
problems with a low level of urgency (Dane & Pratt, 2007; Sadler-Smith &
Shefy, 2007). As a result, potential managers and entrepreneurs are driven
to focus on gathering and analysis of hard data to solve problems in a ra-
tional way. However, for poorly structured and urgent problems, intuitive
decision-making patterns are required (Klein, 2003).

The business educational system is influenced by three fundamental
forces: the process of transformation of knowledge into specialist commod-
ities wanted by companies to control the decision-making patterns of their
employees; the commodification of knowledge implemented by schools
to meet the needs of companies; and the expectation of participants in
educational programs that they will improve their professional condition
through higher earnings and job opportunities created by holding formal
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certiﬁcates and diplomas. This approach leads training programs to give
priority to standardized content, such as conflict managemenLt, negotiation
techniques, and team building, led, in most cases, by profit maximization.

Some courses in recent years have included modules on ethics and sus-
tainability, driven by a societal need for greater integrity among those with
large economic and financial liability (Wankel & Stachowicz-Stanusch
2012). Itis evident, however, that this evolution in business education is stili
in its early stages. The education system tends not to take into account that
subjective feelings and emotions are an important source of data for deci-
sion-making (Hogarth, 2001). These courses are therefore often ineffective
for the development of the unconscious side, and risk alienating potential
entrepreneurs from their inner dreams. To address the lack of attention in
the traditional education system to deeper unconscious drivers, and help
themselves move towards the realization of their dreams, potential entre-
preneurs may move into the narrow trail between training paths that kill
their dreams and those that try to transform and falsify the dreams. The
first step is to become aware of personal unconscious drivers that will help
the realization of the original business dream. This may be, for instance
through education paths that support development of spiritual integrit):
(Cashman, 1998). Cutcliffe (2008) stated that individuals end their aware-
ness at surface thoughts about their cognitions, emotions and feelings.
They stall at the tip of the iceberg of potential human perceptions, as Jung
noted at the beginning of the last century. Lipton (2005) underlined that
95% of personal activities are unconscious and people are aware of just 5%
of causes and consequences of their actions, relying primarily on cégnitive
perceptions.

To let entrepreneurial dreams become reality in a way that is healthy for
entrepreneurs and for others, entrepreneurs can go deeper and explore
the shadow side of the iceberg underlying their personal actions. This may
be through participation in educational practices that are consistent with
the latest findings on brain functioning, and enhance reflection on their
uncons'cious experiences of life to develop a higher level of awareness of
determinants, content and consequences of their actions. This will help to
ensure that entrepreneurial dreams can be realized (Schwartz, Stapp, &
Beauregard, 2005). ’

Education on spiritual integrity is focused on the recognition of per-
sonal unconsciousness and the development of awareness about personal
transference dynamics and defence mechanisms. It goes beyond the tradi-
tional analysis of consciously perceived thoughts, emotions and sensations
(De Vr'ies & Miller, 1984). The most common techniques in the field of
education on spiritual integrity are based on confrontation and awareness
of‘ subjective projections, designed to bring out entrepreneurs’ uncon-
scious experiences. Learners tend to develop awareness of their own moral
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principles; consistency and uprightness of those moral principles in action;
and understanding of the wholeness of themselves, the perception of integ-
rity of their inner and outer personae (Pavlovich, 2012).

Dyer and Handler (1994) proposed a psychoanalytic model of entrepre-
neurship, stating that entrepreneurial personality characteristics are signifi-
cantly affected by an entreprencur’s family and education. Entrepreneurs
who faced poverty, insecurity and neglect in their family, perhaps through
absent fathers, grew confused about their motives, goals and desires and
showed irrational and impulsive reactions. They often perceived the world
as hostile. Through formal education, they were able to develop a business
orientation. Their personal need for control and to influence decision-
making and employee activities in their own firms was a way to overcome
their unconscious inner belief and feelings of being threatened. Other par-
ents, however, encourage the entrepreneurial behaviors of their children
through financial support or transfer of business experience, resulting in
a nurturing climate based on an adequate education that favours entre-
preneurial success (Dalton & Holdaway, 1989; McClelland, 1973). Even in
managerial education systems, it is therefore desirable to help entrepre-
neurs to identify their unconscious motives. This makes possible to align
dreams and business models, increase the level of awareness and there-
fore probably improve the entrepreneur’s chances of success. The recent
work of Hoyer and Steyaert (2015) provides an interesting point of view.
“At the intersection between narrative and psychoanalytic theory”, we can
find tools to allow entrepreneurs to feel comfortable with their dreams and
unconsciousness.

A way of explaining their dreams can therefore help potential entrepre-
neurs to deal with a more conscious development of their business ideas.
Conscious entrepreneurs can improve their leadership skills and act in line
with a higher level of spiritual integrity.

SUMMARY

This chapter has tried to explore how entrepreneurs formulate and real-
ize their business ideas. The existing literature has developed different ap-
proaches to understanding the factors behind entrepreneurial attitudes and
behaviors. We have emphasized the psychoanalytic perspective, because it
is recognized as more suitable for investigating individual action in a social
context. This approach mainly focuses on cognitive style, as a critical fac-
tor in determining individual and organizational attitudes and behaviors.
However, contrary to psychoanalytic research on entrepreneurial cognitive
style, our study moves toward Freudian and Jungian thinking on dream
interpretation, to understand the conscious and unconscious processes (or
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“dark” side) of entrepreneurs, which may better explain how they develop
their business ideas.

This chapter also linked the psychoanalytic perspective to education lit-
erature, to explain entrepreneurial attitudes and behaviors. In particular, it
emphasized the crucial role of education in the relationship between the
entrepreneur’s dream and the business idea. We believe that the dream con-
tributes to explaining the business idea through education. Entrepreneur-
ship education plays a key role in the realization of entrepreneurs’ dreams
by affecting the process of projecting the “dark” or unconscious side of en-
trepreneurs. Training programs focused on spiritual integrity could encour-
age awareness and management of unconscious drivers in potential entre-
preneurs. This would enrich traditional entrepreneurial education systems,
based mainly on rational decision-making and problem-solving issues.

NOTE

1. Jung preferred to call Freudian projection “introjections,” because he said
that the human psyche introduced many dogmatic beliefs introduced by reli-
gion and environment, which gradually increase the despiritualization of na-
ture, avoiding the natural talent that people have (o recognize their personal
unconscious and intuitively feel the collective unconscious.
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